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  :الملخص
� يواجها الأفراد الذين يتعلمون � الاهتمام العل�� تجاە استكشاف المشاعر المختلفة ال��

ة، �انت هناك ز�ادة ملحوظة �� � السنوات الأخ��
  لغة أجن��ة أو لغة ثان�ة ��

(L2)  مع ذلك، فإن الأ�حاث المتعلقة �الملل من اللغة الأجن��ةو (FLLB) مراحلها الأو�. تركز هذە �
الدراسة ع� دراسة الشعور �الملل من اللغة  لا تزال ��

� تركز ع� المعلم. شمل المشاركون  �ة �لغة أجن��ة 411الأجن��ة وارت�اطه �العوامل الداخل�ة المختلفة للمتعلم والعوامل ال�� � � اللغة الإنجل�� ا من خ���� ا سعود��  خ��ج�
(EFL)  الممل�ة الع���ة السعود�ة. أظهرت النتائج أن الشعور تجاە اللغة الثان�ة �ان أهم دل�ل لمعرفة �

� إحدى الجامعات العامة ��
�� � الشعور �الملل تجاە المسجل��

� وقدرتهم ع� الت�بؤ �ا ات الداخل�ة للمتعلم اللغة الأجن��ة، ا�ضا، �انت ود�ة المعلم�� امن ل�ل من المتغ�� � نت من الأدلة لمعرفة الشعور �الملل. عند فحص التأث�� الم��
� �الملل �انت ود�ة المعلم ومواقفه تجاە اللغة المستهدفة، تليها قدرة المعلم ع� الت�بؤ. ك والمعلم، � تن�� ما �ان احد اهداف أظهرت النتائج أن أ��� العوامل ال��

ت�ة ع� تدر�س اللغة  .الدراسة هو مناقشة الآثار الم��
 

 المتعة، الملل، تعلم اللغة الأجن��ة ال�لمات المفتاح�ة:
 

 

Abstract: 
In recent years, there has been a notable increase in scholarly attention towards exploring various emotions encountered by 
individuals learning a foreign or second language (L2). Nevertheless, investigations of foreign language learning boredom 
(FLLB) are still in their early stages. The present investigation centers on the construct of FLLB and its correlation with 
various learner-internal factors and instructor-centered factors. Participants included 411 Saudi undergraduate graduates of 
English as a foreign language (EFL) enrolled in a public university in the Kingdom of Saudi Arabia. The findings showed 
that attitude towards the target language was the only predictor of FLLB, while instructors’ friendliness and predictability 
were the predictors of FLLB. When examining the simultaneous impact of learner internal and teacher variables, results 
showed that the most significant predictors of FLLB were instructor friendliness and attitudes towards the target language, 
followed by instructor predictability. Implications for language teaching are discussed. 
 
Keywords: Foreign language learning boredom, enjoyment  
 
Doi: https://doi.org/10.54940/ll34611140 
1658-8126 / © 2025 by the Authors. 
Published by J. Umm Al-Qura Univ. Lang. Sci. and Lit. 

ي  :المؤلف المراسل �   سا�� محمد الع��

� الرس��
و�� �د الال���  Sami.Alenezi@nbu.edu.sa  :ال��



J. Umm Al-Qura Univ. Lang. Sci. and Lit. (36), December, 2025 Sami Mohammed Alanazi

In recent years, there has been an increasing 

language, which was previously neglected(1). Students 

a new language, similar to their experiences in other 
domains of education(2)

process and overall achievement. Despite being the 

in educational environments(3), boredom has garnered 
relatively limited scholarly scrutiny(4&5). However, due 

(6) and 
(7), it is crucial to pay more attention 

classroom may show several behaviours, such as 

complete learning tasks. High levels of boredom proved 

target language, hence impeding their language learning 
progress(8).

between boredom and other variables, namely anxiety 

Research provided evidence of the pervasive presence of 
boredom within various educational environments(9 & 6). 

the correlation between boredom and various learner-

underexplored context of Saudi Arabia. 

language learners(10)

(11 & 12), as well as Asian researchers(1 & 4), have 

of boredom within the context of English as a Foreign 
Language (EFL) education.

in language learning(13)

by a combination of negative emotions, including 
dissatisfaction, disappointment, annoyance, inattention, 
a lack of motivation to pursue previously set goals, and a 
diminished sense of vitality(14). Boredom is a detrimental 
academic emotion arising from a continuous foreign 
language learning activity or task perceived as lacking 

(5). FLLB is a common problem in 

engagement, and academic performance(2).

learning activities or class attendance is referred to 
(2)

(15). FLLB can be categorized in terms of 
situational and personal factors, as it is a subjective 
experience that varies depending on the individual and 
their context.

(4&16). 

control over classroom tasks or perceive them to be of 

activities(17). Similarly, the Menton theory posits that 
FLLB is caused by either too complex or too easy tasks, 

units or mentons(18)

(19; 20; 21; 22 & 12).  
For example, Kruk and Zawodniak (2018) conducted 

factors contributing to FLLB in language learning(14). 
FLLB resulted from many factors, including boring and 

which ultimately resulted in a lack of engagement 

were examined(12). The researchers found that boredom 

the topics taught, repetitive activities, the way tasks were 
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long and monotonous lectures by teachers, a lack of 

(23). In 
the same educational context, Derakhshan et al. (2021) 

online classes than in-person classes, based on a survey 

more incredible boredom during online classes than in 

based online courses more tedious, while teachers rated 

negative behaviours such as playing games.

correlation with control and value appraisals in a 
(4). He found that 

FLLB was prevalent during L2 learning tasks that were 

al. (2021) discovered that FLLB in L2 learning can be 

the performance of peers, and opinions of aspects of a 
teacher, such as their personality, the enthusiasm they 

(24). 

unlikable, or unmotivated. In more recent research, Li 
(2022) discovered that FLLB was negatively associated 

(4).  
Furthermore, classroom-related factors such as 

Boredom is associated with various learner-internal 
factors and teacher-centered factors.

correlated with the experience of boredom(4). This 

levels of boredom, whereas older individuals may 

exhibit heightened levels of FLLB (foreign language 

experience of boredom. In other words, both male and 

(25). 

a potential trend in which the sense of boredom is 

program grows, their incentive to maximize their class 

motivation may result in a decrease in overall levels of 

(7)

that English majors experience an increasing sense of 

negative predictor of boredom(4). According to the 

then linked to feelings of future achievement(26). More 

higher self-perceived controllability, which is thought to 
predict positive achievement emotions like enjoyment. 

lower self-perceived controllability, which is thought 
to predict negative achievement emotions like boredom 
and anxiety.

Finally, boredom is associated with attitudes toward 
the target language. Individuals who exhibited more 
favourable attitudes towards the English language 

levels of boredom (Li, 2022). Extensive research 

and their attitudes towards the foreign language and 
its associated society(27). When engaging in a discourse 

to enjoyment, enthusiasm, and excitement(28). These 

of individuals caused by negative emotions, such as 
boredom.
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have a negative correlation with feelings of boredom(4). 
This phenomenon can be elucidated by examining the 

language (L1) and second language (L2) in English as 
a Foreign Language (EFL) classes. According to the 

desire for increased exposure to the second language(29) 

to situations when communication breakdowns or 
lack of comprehension occurred. According to Levine 
(2003), some learners preferred an L2-only classroom 
environment, considering using their native language as 

language(30). Therefore, it is conceivable that negative 
emotions, such as boredom or anger, may arise when 

beliefs, while positive emotions, such as delight, may 

are met. Nevertheless, it is imperative to acknowledge 

language (L2) classrooms should not be entirely 
disregarded (Rose et al., 2023). Incorporating occasional 

as shown by research conducted by Dewaele et al.(31). 

encounter challenging tasks that may elicit negative 
emotions, such as boredom, due to a perceived lack of 
control(1).

who exhibited a higher degree of predictability in their 

boredom(1)

negatively linked to FLLB(4). It is widely acknowledged 
that teachers who exhibit friendliness towards their 
pupils are more inclined to cultivate friendly and 

a positive and conducive classroom environment(32). In 
this particular context, pupils have a heightened sense 

pleasant emotions while providing a protective barrier 

impact on the experience of boredom. Nevertheless, 

can potentially render the classroom monotonous(33).

Drawing on previous research, the following research 

 Do learner-internal variables (i.e., age, gender, 

attitudes towards the target language) predict 

public university in Saudi Arabia participated in the 

take English courses designed and taught by the same 

English course abroad.

scale from 1 to 10 for each skill. A similar scale was used 
(34 & 35)

towards their FL teachers and the target language. 

friendliness.

FLLB was measured using a set of eight items from the 
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et al. (2011)(36)

employed translation and back-translation procedures. 
The survey was translated into Arabic by one professor 
of translation, and then a second professor performed a 
reverse translation of the Arabic version into English. 
A language expert examined the back translation to 
ensure the preservation of the original English meaning 
for each survey item. The survey measure underwent 

Descriptive 
-

-
tudes towards the target language). In addition, another 
round of multiple regression analysis was performed to 

-
tor friendliness) and their relative contribution and their 

.

ethics, individuals who consented to participate in the 

to select either Arabic or English for the survey. The 
inclusion of an Arabic version was motivated by the 
preference of certain participants to respond to surveys 

choice would enhance the participation rate. The survey 
duration ranged from 15 to 20 minutes, and participants 
could remain anonymous.

kurtosis values that were within the acceptable range 
of -2 and +2, indicating normality(37). In addition, the 

than 0.70, showing an acceptable level of internal 

normality.

Table 1:  

Mean Skewness Kurtosis 

FLLB 2.63 .93 .17 .22 
-

ciency 6.16 2.10 -.23 -.31

Attitude towards 
the target lan-

guage
3.90 1.19 -.89 -.04 

3.74 1.26 -.63 -.65
Friendliness 3.99 1.22 -.96 -.11

Use of the target 
language 4.32 1.05 -1.64 1.99 

whether learner-internal variables (i.e., age, gender, year 

language) and FLLB (p = .001; R² = .166; R =. 408). 

by the learner-internal variables. Attitudes towards the 
target language are the only predictor of FLLB, with a 
t value of -6.307. The remaining variables, namely age, 

were not predictors of FLLB (see Table 2).

Table 2:  

t p
Age .177 .099 1.689 .092

.125 .054 1.171 .242
Year of Study .030 .033 .546 .585

-.044 -.099 -1.894 .059
Attitudes towards the tar-
get language -.256 -.328 -6.307 .000

Model R = .408; R² R² = .156;  = 
.855;  = 16.162; p < .01
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t
enthusiasm was not a predictor of FLLB. 

Table 3:  

t p
-.244 -.319 -5.389 .000

language -.050 -.057 -1.033 .302

-.145 -.197 -3.493 .001

Model R = .503; R² R² = .248;  = 
.807;  = 46.066; p < .01

The  predictors of FLLB (attitudes towards 

predictability
further entered into a regression model
they co-predicted boredom. As shown in Table 4, the 

R2=.288, =54.840, p
 = 

-.292) and attitudes towards the target language (  
 = .169).

Table 4:  

t p
Attitudes towards the 
target language -.163 -.208 -4.557 .000

-.223 -.292 -5.372 .000
-.125 -.169 -3.136 .002

Model R = .537; R² R² = .283;  = 
.788;  = 54.840; p < .01

the target language, predict FLLB among Saudi EFL 

the target language proved to be the only predictor of 

opinion of English may experience reduced levels 

obtained by Li (2022), who reported attitudes toward 

predictors of FLLB(4). This could be explained by the 

neutralized the impact of internal learner variables. In 

not essential variables compared to factors related to the 
classroom and how they feel about the target language. 

learners, regardless of their gender, may experience the 

towards English help undermine feelings of boredom. In 

language is closely associated with their perceptions 
of the foreign language(27)

discussing its nature(28). It has been discovered that these 

such as an overwhelming sense of boredom(4).

The results revealed a negative correlation between 

(4). Saudis 
seem to prefer certainty over ambiguity, as the former 
gives them a sense of being on the right path. At the 
same time, the latter tends to evoke negative emotions 
due to the absence of psychological security.

negatively related to FLLB. This corroborates the pattern 
Li (2022) revealed for FLLB(4). Undoubtedly, teachers 

a positive and relaxing classroom atmosphere. In such an 

can diminish negative emotions like fear and FLLB while 
creating positive emotions(38).  This, in turn, cultivates 
a positive and captivating classroom environment and 

(39). The 
results align with research in educational psychology, 
indicating a correlation between good emotions and 
heightened engagement as well as negative emotions 
and disengagement(40 & 41). 

was not one of the predictors of FLLB. The pattern for 

125



J. Umm Al-Qura Univ. Lang. Sci. and Lit. (36), December, 2025 Sami Mohammed Alanazi

use of Arabic in English courses since elementary school. 

reported by Alzamil (2019), who argued that Arabic is 

often believe that the Arabic language can be a tool for 
(42). Therefore, it can be 

incorporated into many classroom activities without 
(43).

When examining the simultaneous impact of learner 

friendliness and attitudes towards the target language, 

practitioners and researchers. One of the implications of 

of appreciating the target language and culture they are 

learning experience.

(1)

engagement, comprehension, and application of course 
material. Making the classroom a welcoming place where 

and nonjudgmental tone. According to Li and Dewaele 

are both fun and challenging(44).

conclusions might not apply to other demographics or 
languages. We also recognize the need to use caution 

when interpreting self-reported data, even if surveys 

in order to have more comprehensive results. In addition, 

of FLLB. Studies that examine boredom along with 

Saudi context. It is an attempt to extend the line of 

and predictability were the predictors of FLLB. When 
examining the simultaneous impact of learner internal 

friendliness and attitudes towards the target language, 

Funding

funding agencies in the public, commercial, or non-

I extend my gratitude to my colleague, Dr. Azibaoguanasi 
Williams and the reviewers for their comments and 

The Journal of Umm Al-Qura University for Language 
Sciences and Literature (JUQULSL) is proudly owned 
and published by Umm Al-Qura University. We hold 

126



J. Umm Al-Qura Univ. Lang. Sci. and Lit. (36), December, 2025 Sami Mohammed Alanazi

by our community. The Journal operates as an open-
access platform, making all published articles freely 

endorse this open-access commitment, Umm Al-Qura 
University assumes full responsibility for covering 
the publication expenses associated with the Journal, 

that authors would typically bear. Our unwavering 
dedication to immediate open access is grounded in the 
conviction that the voluntary sharing of research with 

knowledge exchange. JUQULSL is licensed under   
https://creativecommons.org/licenses/by-nc/4.0/

(1), 317-
https://doi.org/10.1111/modl.12693

37, 255-
261. https://doi.org/10.1016/j.lindif.2014.11.004

rapidly increases neural reactivity to threat in healthy men: 

(4), 324-331. https://doi.
org/10.1016/j.biopsych.2014.01.016

4. 

, 136216882210903. https://
doi.org/10.1177/13621688221090324

emotional intelligence and online learning achievement 
perceptions on foreign language class boredom among 

, pp. 33-44. https://doi.

(0). https://
doi.org/10.1515/applirev-2021-0159

control trial. (2), 283-
292. 

Teacher Support and Intentions to Quit Upper Secondary 
School: Direct, and Indirect Associations via Emotional 
Engagement and Boredom. 

(1), 101-122. https://doi.org/
10.1080/00313831.2019.1659401

and teacher variables. 
, 136216882210903. https://doi.

org/10.1177/13621688221090324

 (Un-published doctoral 
dissertation). Madison, WI: University of Wiscon

boredom in the English language classroom: Results of a 

, 
1-20. https://doi.org/10.1177/1362168820914004

the predictable and the unexpected.
, (1), 15-40.

14. Kruk, M., & Zawodniak, J. (2018). Boredom in practical 
English language classes: Insights from interview data. 

M. (Eds.), 
 (pp. 177-191). Zielona 

control trial. (2), 283-
292. 

language-related emotions across the four skills. 
(1), 

127-147. https://doi.org/10.14746/ssllt.2018.8.1.6

17. Larson, R. W., & Richards, M. H. (1991). Boredom in 
the middle school years: Blaming schools versus blaming 

(4), 418-
443. https://doi.org/10.1086/443992

18. Davies, J., & Fortney, M. (2012, December). The Menton 

M. (2021). Boredom in online classes in the Iranian EFL 
context: Sources and solutions. , 102556. 
https://doi.org/10.1016/j.

20. Kruk, M., & Zawodniak, J. (2017). Nuda a praktyczna 
(1), 115-131. 

https://doi.org/10.14746/n.2017.49.1.07

(1), 317-
https://doi.org/10.1111/modl.12693

rapidly increases neural reactivity to threat in healthy men: 

127



J. Umm Al-Qura Univ. Lang. Sci. and Lit. (36), December, 2025 Sami Mohammed Alanazi

(4), 324-331. https://doi.
org/10.1016/j.biopsych.2014.01.016

M. (2021). Boredom in online English language classes: 

, 136216882110649. https://doi.
org/10.1177/13621688211064944

of classroom environment and trait emotional intelligence 
on foreign language enjoyment and anxiety. 96, 
1-11.

neglected emo tion of boredom in teaching English to 
advanced learners. 

, (3), 497-509. https:// doi.org/10.1111/
ijal.12302

achievement emotions: Assumptions, corollaries, and 
implications for educational research and practice. 

(4), 315-341. 
https://doi.org/10.1007/s10648-006-9029-9

learning. Language Learning, 43(2), 157-194. https://doi.
org/10.1111/j.1467-1770.1992.tb00714.x

Ali H. Hoorie & S. Mercer (eds.). 

Multilingual Matters.

29. Rose H, Macaro E, Sahan K, Aizawa I, Zhou S, Wei M 

. 
56(4):539-550. doi:10.1017/S0261444821000483

Modern Language Journal, 87: 343-364. https://doi.
org/10.1111/1540-4781.00194

31. Dewaele, J.-M., Witney, J., Saito, K., & Dewaele, L. 
(2018). Foreign language enjoyment and anxiety in the 

(6), 676-697.

EFL classes. (6), 922-
945. https://doi.org/10.1177/13621688211014538

Teacher Education, 23(4), 69-76

34. Bensalem, E., & Thompson, A. S. (2021). Multilingual 

(7), 2653-
2667. https://doi.org/10.1080/13670050.2021.1943306

anxiety in English as a thirdlanguage. 
, 

1-14. Doi: 10.1080/13670050.2015.1105780

learning and performance: The Achievement Emotions 

(1), 36-48. https://doi.org/10.1016/j.
cedpsych.2010.10.002

modelling for language assessment research. 
, 295-332.

38. Sadoughi, M., & Hejazi, S. Y. (2021). Teacher support 
and academic engagement among EFL learners: The role 
of positive academic emotions. 

, 101060. https://doi.org/10.1016/j.

39. Hejazi, S. Y., & Sadoughi, M. (2022). How does teacher 

enjoyment. 
, 1-14. https://doi.org/10.1080/17501229.2022.

2098961

40. Oga-Baldwin, W. L. Q. (2019). Acting, thinking, feeling, 
making, collaborating: The engagement process in foreign 
language learning. , 86, 102128. https://doi.

2019.102128

in tasks in the language classroom. 
36, 50-72. https://doi.org/10.1017/

s0267190515000094

on Learning English as a Second Language: Attitudes of 
Arabic EFL Learners. 

(3) 192- 201. Doi: https://dx.doi.org/10.24093/awej/
vol10no3.13

43. Ahmed, E. Y. (2020). Using Arabic in Teaching English to 

(1), 117. https://doi.org/10.5296/elr.v6i1.16424

environment and general grit predict foreign language 

(2), 86-98. 

128


