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Abstract:

The main purpose of this study was to examine and ensure that teaching practice promotes and influences em-powerment
dimensions, including teacher confidence, autonomy, decision-making, and professional self-identity, and to assess the
various contributions it makes to quality production in teacher education across the state’s uni-versities in Osun State.
However, a descriptive correlational survey design was employed in the investigation. The target participants were final-
year students studying in various state universities in the state. The study sampled 200 final-year students pursuing an
education course, and 181 valid questionnaires were efficiently retrieved and evaluated. The data evaluation tool was a
specific questionnaire designed for the investigation, the Teaching Prac-tice, Empowerment, and Quality Production
Questionnaire (TPEQPQ). The results of the study showed that teach-ing practice supports and variously promotes the
empowerment of pre-service teachers, particularly concerning teacher confidence, decision-making, and self-professional
identity. It also improved the quality of teacher produc-tion by a wide margin in terms of instructional delivery, classroom
management, and professional readiness. The conclusion is that teaching practice remains an indispensable component of
teacher education, both as a platform for integrating theory into practice and as an agency of producing competent and
classroom-ready graduates. The study therefore recommends that universities enhance supervision, mentorship, and
institutional support frame-works to maximise empowerment outcomes while ensuring adequate resources and an effective
feedback system.
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Introduction

Teaching practice is internationally acknowledged as a
vital component of teacher education. In Nigeria, particu-
larly in Osun State, universities have deliberately incorpo-
rated it into their curricula to bridge the gap between theo-
retical knowledge and classroom realities. Contemporary
education requires not only subject mastery but also prac-
tical teaching skills, which are cultivated through super-
vised teaching practice. At this stage, pre-service teachers
engage in real classroom instruction, applying pedagogi-
cal theories and learning principles. It is widely regarded
as the essential link between theory and practice (Oniyide,
2023). As Titilayo and Uwameiye (2022) note, teaching
practice equips student-teachers to confront professional
challenges, refine instructional competence, and build
confidence.

During teaching practice, student-teachers are exposed
to core aspects of the profession, including lesson
planning, student evaluation, and classroom interac-
tion. These experiences enhance their competencies
and serve as a foundation for teacher empowerment.
Empowerment in this context involves autonomy, con-
fidence, and access to resources that enable teachers to
make informed instructional decisions and pursue pro-
fessional growth. Empowered teachers engage in re-
flective practice, adopt innovative strategies, and con-
tribute to school improvement efforts (Ogunbameru &
Uwameiye, 2022).

Teacher empowerment may be defined as granting pre-
service and in-service teachers’ greater control over
their teaching environment, professional development,
and instructional choices. It encompasses autonomy,
training opportunities, involvement in decision-
making, and supportive environments. According to
Oniyide (2023), empowerment initiatives such as
quality supervision and continuous professional devel-
opment enhance job satisfaction and instructional ef-
fectiveness. Universities in Osun State, including OAU
and UNIOSUN, have structured teaching practice pro-
grams designed to prepare prospective teachers for
diverse classroom contexts.

Equally significant is the contribution of teaching practice
to the production of quality teachers. Quality production
refers to developing competent, effective, and profession-
al educators capable of meeting national and global edu-
cational needs. Teaching practice ensures that trainees
undergo rigorous evaluation, thereby enhancing profes-
sionalism (Ajao et al., 2022). Institutions with strong qual-
ity assurance systems, such as structured teaching prac-
tice, are better positioned to produce highly skilled teach-
ers who positively impact society. Emphasis on student
engagement, academic improvement, and innovative in-
structional approaches provides a framework for measur-
ing teacher quality. Universities in Osun State, situated in
diverse urban, semi-urban, and rural contexts, offer rich
environments for empowering student-teachers and fos-
tering quality teacher production.

The importance of teaching practice as a predictor of
teacher development cannot be overstated, particularly
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in dynamic educational environments such as Osun
State. Reflective practices embedded in teaching practice
not only improve teacher effectiveness but also contribute
to professional growth (Ogunbameru & Uwameiye,
2022). Beyond producing quality teachers, teaching prac-
tice is transformative, fostering empowerment and adapt-
ability. Given the diversity of educational contexts in
Osun State, strengthening teaching practice remains es-
sential for producing highly competent teachers capable
of advancing education in Nigeria.

Statement of the Problem

In Nigeria, particularly in Osun State, the effectiveness
of teacher education programs is under close scrutiny
due to growing concerns about the competence and
preparedness of newly graduated teachers. Although
teaching practice is a mandatory component of teacher
education, its implementation across universities in
Osun State often falls short of expectations, limiting its
ability to empower future teachers and produce high-
quality educators. This has raised critical questions
regarding the structure, supervision, and outcomes of
teaching practice in Nigerian universities.

A major challenge lies in inadequate supervision and
mentorship during training. Without proper guidance, pre-
service teachers miss out on essential feedback needed to
refine their classroom practices. In many cases, university
supervisors are overstretched, while host schools lack the
capacity to provide effective oversight. Employers and
stakeholders have voiced concerns that graduates are in-
sufficiently skilled for today’s classrooms, often strug-
gling to apply liberal and adaptive approaches to teaching.
This gap between theory and practice is frequently at-
tributed to the short duration of teaching practice, limited
opportunities for reflection, and the absence of structured
post-practice evaluations.

Against this backdrop, the present study investigates
teaching practice as a predictor of pre-service teacher
empowerment and quality production in universities
across Osun State. Specifically, it seeks to determine the
extent to which teaching practice fosters empowerment
among pre-service teachers, examine its contribution to
the production of competent and professional educators,
and explore the relationship between teaching practice
implementation and teacher empowerment.

Research Questions

To what extent does teaching practice empower pre-
service teachers in universities in Osun State?

How does teaching practice contribute to the quality
production of pre-service teachers in Osun State uni-
versities?

What is the relationship between the implementation of
teaching practice and the empowerment of pre-service
teachers?

Research Hypotheses

The following hypotheses were tested:

HO:: There is no significant relationship between
teaching practice and pre-service teacher empower-
ment among universities in Osun State.
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HO2: There is no significant relationship between
teaching practice and quality pre-service teacher pro-
duction in universities in Osun State.

Theoretical Framework

Experiential Learning Theory (ELT) and Compara-
tive Insights

Experiential Learning Theory (ELT), developed by
David Kolb in 1984, is a cornerstone of educational
and professional development research. It conceptual-
izes learning as a dynamic cycle in which knowledge is
continuously created through the transformation of
experience. Kolb’s model outlines four interdependent
stages: Concrete Experience — direct engagement in
authentic activities. Reflective Observation — critical
reflection on those experiences. Abstract Conceptual-
ization—formulation of principles or theories from re-
flection. Active Experimentation — application of in-
sights to new situations.

This cyclical process emphasizes that effective
learning requires movement through all stages, inte-
grating practical experience with reflective and theo-
retical insights. In teacher education, ELT provides a
strong rationale for teaching practice: pre-service
teachers gain authentic classroom exposure, reflect
on their performance, connect experiences to peda-
gogical theory, and apply improved strategies in
subsequent lessons.

Comparative Theoretical Perspectives

Bandura’s Social Cognitive Theory (1986): Bandura
highlights the role of self-efficacy—the belief in
one’s ability to succeed—as central to professional
growth. Teaching practice aligns with this theory by
allowing pre-service teachers to observe role mod-
els, receive feedback, and reinforce their confidence
through guided performance. Supervised practice
thus strengthens self-efficacy, which is critical for
effective classroom management and instructional
delivery.

Vygotsky’s Constructivist Theory (1978): Vygot-
sky’s concept of the Zone of Proximal Development
(ZPD) underscores the importance of mentorship
and scaffolding. Teaching practice reflects this prin-
ciple, as cooperating teachers and supervisors pro-
vide structured support that enables pre-service
teachers to perform tasks they could not accomplish
independently. The quality of supervision directly
influences empowerment outcomes, highlighting the
relational dimension of experiential learning.

Schon’s Reflective Practice (1983): Schon empha-
sizes the importance of reflection-in-action and re-
flection-on-action in professional learning. Teaching
practice embodies this approach by encouraging
student-teachers to critically evaluate their class-
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room decisions, adapt in real time, and refine their
methods through ongoing reflection.

Integrative Value

Together, these theories reinforce the argument that
teaching practice is not merely a procedural re-
quirement but a transformative experience. ELT
provides the structural cycle of learning, Bandura
explains the psychological empowerment through
self-efficacy, Vygotsky highlights the social and
contextual scaffolding, and Schon underscores the
reflective dimension. When integrated, these per-
spectives demonstrate that teaching practice is a
multidimensional process—simultaneously experi-
ential, reflective, social, and empowering.

Based on Kolb’s Experiential Learning Theory,
teaching practice can be understood as a direct ap-
plication of experience-based learning in teacher
education. For pre-service teachers, it provides au-
thentic opportunities to engage in real classroom
activities, interact with students, and confront the
practical challenges of lesson delivery, classroom
management, and instructional decision-making. In
this way, teaching practice embodies Kolb’s cycle:
student-teachers gain Concrete Experience through
classroom engagement, engage in Reflective Obser-
vation by analyzing their performance, develop Ab-
stract Conceptualization by connecting experiences
to pedagogical theories, and apply these insights
through Active Experimentation in subsequent
teaching sessions.

The importance of extended and structured teaching
practice lies in its ability to transform theoretical
knowledge into practical competence. Without such
experiential engagement, pedagogical concepts re-
main abstract and disconnected from classroom real-
ities. ELT therefore underscores the necessity of
embedding teaching practice within curricula as a
means of ensuring that knowledge is not only con-
ceptual but actionable.

Moreover, when viewed alongside complementary
theories, the significance of teaching practice be-
comes even clearer. Bandura’s Social Cognitive
Theory highlights the role of guided performance
and feedback in building self-efficacy, while Vygot-
sky’s Constructivist Theory emphasizes the scaf-
folding provided by mentors within the Zone of
Proximal Development. Schon’s Reflective Practice
further reinforces the value of critical reflection dur-
ing and after teaching experiences. Together, these
perspectives demonstrate that teaching practice is
not simply a procedural requirement but a multidi-
mensional process—experiential, reflective, social,
and empowering—that prepares teachers for profes-
sional competence and adaptability.
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The teaching practice is a basic element of teaching
and includes a continuum where theoretical
knowledge learned and obtained formally and in-
formally is transferred to practical applicability in
actual teaching situations. At this point, it is be-
lieved to be a predictive independent variable for
two dependent variables: pre-service empowerment
and quality production within a university setting.

The practice of teaching is truly acknowledged and
recognized globally as a very vital component in the
training of prospective teachers. Teaching practice is
defined as the training practice in which the academ-
ic knowledge of prospective teachers is put to use in
the real and natural environment of the classrooms.
At the implementation level of the teaching practice,
the prospective teachers are engaged in the affairs of
the classrooms through activities of teaching, carry out
interactions with the pupils, and are fully supported by
the university trainers and the in-service teachers re-
ferred to as the cooperating teachers. Teaching prac-
tice, based on the postulations of Nwabuoku (2021), is
said to be the experiential phase of the training of pro-
spective teachers through the acquisition of learning
and teaching competencies through the engagements of
real classrooms and teaching.

Corroborating this assertion, Ofoha and Okolie
(2023) stress that teaching practice closes the gap
between theoretical learning and practical reality
and is, therefore, very important in preparing the
pre-service teacher to conduct teaching in various
contexts. The experiential and reflective nature of
teaching practice will be a transformative experience
for the future teacher in terms of his attitude, values,
and professional disposition. In addition, according
to Akinola and Adeyemi (2022), good teaching prac-
tice enhances professional readiness through reflec-
tive teaching and engages one in solving problems
regarding classroom environment issues, student
diversities, and adaptability to the curriculum.
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Several aspects define effective teaching. These as-
pects have to be integrated in such a way to facilitate
the development of pre-service teachers as a whole.
These include:

Lesson Planning and Preparation: This addresses the
ability of the pre-service teachers to prepare effective,
interesting, and goal-directed lesson plans that moti-
vate the learners. Essentially, therefore, lesson plan-
ning involves understanding the curriculum and the
content, as well as setting the right goals for the learn-
ers. As Bello and Ogunlade (2020) highlighted, the
best practice in lesson preparation ensures that the
goals of the learners are met.

Classroom Management: Classroom management
encompasses a set of strategies employed by teachers
to maintain and sustain order, promote academic disci-
pline, and facilitate an effective learning environment.
It entails routines, basic classroom rules, student man-
agement, and the ability to handle disturbances and
disruptiveness in a classroom environment. Ede and
Aransi (2021) clarify that effective teaching encom-
passes classroom management skills, which are con-
sidered critical in promoting learner engagement and
meeting learning outcomes.

Instructional Delivery: This involves methods and
techniques for the effective delivery of instruction or
teaching of contents. It, therefore, includes questioning
techniques, discussion strategies, differentiated instruc-
tions, and integration of technology. According to Us-
man and Lawal (2022), the ability to adapt instruction-
al strategies to varying classroom situations is a core
skill developed during teaching practice.

Assessment and Feedback: Pre-service teachers are
supposed to demonstrate the ability to assess student
learning with the use of various tools, which include
tests, quizzes, observations, and projects. They are also
expected to provide feedback constructively that en-
hances student learning. In this respect, Oyetola and

77



J.Umm Al-Qura Univ. for Edu. and Psychological Sci. Vol 18 Issue (3) September 2026

Nasrudeen & others

Adebimpe (2023) confirm that teaching practice sharp-
ens the student teacher to use assessment not only in
the measurement of learning but also to inform instruc-
tion and personalize teaching.

Mentoring and Supervision: Mentorship plays a crucial
role in shaping the teaching competencies of student-
teachers. The experienced teacher acts as a role model,
coach, and assessor. Their feedback is highly welcome,
adding immense value to the development of pre-
service teachers. According to Obafemi and Ojo
(2021), supervision by university lecturers and in-
service mentors helps to ensure accountability, self-
awareness, and refinement of teaching skills.

Reflective Practice: Reflective practice is expected to
motivate pre-service teachers to reflect critically on
their practical teaching experience, their strengths, as
well as areas for improvement. Reflecting in this way
improves learning, as well as aids in professional de-
velopment. Research conducted by Nwachukwu and
Yusuf (2024) established that student teachers who
subscribed to reflective journals during teaching prac-
tice recorded improved self-awareness and teaching
competence.

Methodology

The design of the research that was used in this particu-
lar study was that of a descriptive correlational survey
design. The population of this particular study includes
all the undergraduates in the various departments of
education in various universities in Osun State during
the 2024/2025 academic session. These are commonly
referred to as pre-service teachers because of their
proximity in completing their teacher training course of
study and their involvement in the teaching practice
exercise that was mandatorily proposed by the Nigeri-
an University Commission (NUC) and the Teachers
Registration Commission of Nigeria (TRCN). The
main tool of investigation of this particular study is the
structured self-designed questionnaire, referred to as
“Teaching Practice, Empowerment TPEQ”. The ques-
tionnaire was divided into five sections: A, B, C, D,
and E. Section A contain demographic information,
while Section B comprises 5 items that teaching prac-
tice enhances in the empowerment of pre-service
teachers in Osun State universities. Section C consists
of 5 items that examine the contribution of teaching
practice to the development of the teaching profession.
Section D consists of five items which examine the
relationship between teaching practice implementation
and the level of teacher empowerment. Section E states
that teaching practice is a significant predictor of the
quality of pre-service teacher production. All items in
Sections B — E were rated on a four-point Likert scale
format with the following response options: 4
Strongly Agree, 3 = Agree, 2 = Disagree, 1 = Strongly
Disagree. The use of a four-point scale discourages
neutrality and helps capture the intensity of the re-
spondents. The instrumentation was reviewed and pre-
tested with the aim of ensuring clarity, coherence, and
relevance to the study variables. The content and face
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validity of the instrumentation were validated by ex-
perts in test, measurement, and evaluation. In order to
ensure consistency in the instrumentation, reliability
was assessed using Cronbach's alpha with a 0.89 coef-
ficient index. This validates the consistency and relia-
bility of the instrumentation.

Results

Research Question One: To what extent does teach-
ing practice empower pre-service teachers in uni-
versities in Osun State?

Table: 1

Items Sum | Mean | Decision

Teaching practice
improved my con-
fidence in manag-
ing a real class

181 | 605 3.34 | Accepted

I feel more auton-
omous and respon-
sible after the
teaching practice

181 | 589 3.25 | Accepted

It helped me devel-
op better decision-
making skills

181 | 603 3.33 | Accepted

I now believe I can
function effectively
as a professional
teacher

181 | 622 3.43 | Accepted

Made
aware
strengths

weaknesses

me
of

more
my 1181 | 599
and

3.31 | Accepted

Grand Mean 3.33

Accepted

The findings in table 1 revealed that teaching prac-
tice significantly contributes to the empowerment
of pre-service teachers in Osun State Universities.
As indicated by the grand mean of 3.33, all items
were accepted, signifying that the respondents
agreed with all statements that highly indicated a
sense of agreement with the idea that teaching
practice contributed significantly to their empow-
erment in Osun State Universities. Of particular
interest was the highest mean value recorded
(3.43), which indicated the extent to which the par-
ticipants agreed with the statement: “I now believe
I can function effectively as a professional teach-
er.” This reveals the significance of teaching prac-
tice in endowing pre-service teachers with the con-
fidence required in the classroom to effectively
execute duties appropriately as professional teach-
ers. Other statements gaining the highest mean val-
ues were teaching practice improved my skills in
classroom management (3.34) and teaching prac-
tice developed my skills in decision making (3.33).

Research Question Two: How does teaching
practice contribute to the quality production of
pre-service teachers in Osun State universities?

Table 2
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From the findings obtained in table 2, it was deduced that
an immense contribution comes from teaching practice in
the production of quality competent teachers, given a
grand mean of 3.34. The topmost rated construct was,
however, “Teaching practice enabled me to apply theoret-
ical knowledge effectively in the classroom” rated at a
mean of 3.42. Apparently, this shows that the trainee
teachers were able to equate the gap between theory and
classroom implementation. Similarly, it was also agreed
upon that teaching practice enhanced the delivery skills of
the trainees, rating a mean of 3.35 and 3.39 for teacher
professional readiness respectively.

Research Question Three: What is the rela-
tionship between the implementation of teach-
ing practice and the empowerment of pre-
service teachers?

Table 4: ANOVA

Items N |Sum| Mean | Decision Table 3
Enabled me to apply theo- Items N | Sum | Mean |Decision
retical knowledge effec-| 181 | 619 | 3.42 | Accepted : : :
Effect 1 tat
tively incfgalsvez my C(‘)ﬁ‘;;?f:ea 00 181|599 | 3.31 |Accepted
Made me more innovative -
in lesson delivery 181 | 596 | 3.29 | Accepted Feedback_ recellved enhanced 181 | 606 | 3.35 |Accepted
I d < stractional my teaching skills
mproved my instructiona —
delivery techniques 181 1606 | 3.35 | Accepted Regular supervision made me| | 81| 580 | 325 |Accepted
: feel empowered ’
Equipped me to handle
diverse learning styles and| 181 | 585 | 3.23 | Accepted Conﬁdepce 1ncreqsed due to 181|611 | 337 |Accepted
needs monitoring and guidance
Enhanced my professional Structured practice promoted
readiness for teaching roles 18116141 3.39 | Accepted professional growth 1811603 | 3.33 |Accepted
Grand Mean 3.34 | Accepted Grand Mean 332 |Accepted

Finally, the clear evidence presented in the analysis in
table 3 of the research paper proves that the successful
implementation of teaching practice is associated with
teacher empowerment, as revealed by the results where
the grand mean is 3.32. Further, the respondents agreed
that feedback, structured practice, as well as effective
monitoring, are crucial in the teachers' professional
growth, as revealed by the high means of 3.35, 3.33,
and 3.37 respectively. In addition, regular supervision
was rated relatively high by the teachers, revealing that
mentoring in the practice school creates empowerment
and professional growth.

Hypotheses Testing

HO;: There is no significant relationship between
teaching practice and pre-service teacher em-
powerment among universities in Osun State.

Model Sum of Squares Df Mean Square F Sig.
Regression 69736.265 1 69736.265 8.859 .059°
1 Residual 23614.935 3 7871.645
Total 93351.200 4

a. Dependent Variab

le: Pre-service teacher

b. Predictors: (Constant), Teaching practice

The ANOVA result in table 4 shows that teaching prac-
tice does not significantly predict pre-service teacher em-
powerment, F(1,3) =8.859, p = 0.059. Since the p-value is
greater than the 0.05 level of significance, the null hy-
pothesis is not accepted. This indicates that there is no
statistically significant relationship between teaching prac-
tice and pre-service teacher empowerment among univer-

Table 5: ANOVA

sities in Osun State, although the result is close to signifi-
cance yet, it is not found to be significant.

HO,: There is no significant relationship be-
tween teaching practice and quality pre-
service teacher production in universities in
Osun State

Model Sum of Squares Df Mean Square F Sig.
Regression 29903.224 1 29903.224 69.934 .004°
1 Residual 1282.776 3 427.592
Total 31186.000 4

a. Dependent Variable: Pre-service teacher

b. Predictors: (Constant), Teaching practice
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The ANOVA result in table 5 reveals that teaching
practice significantly predicts quality pre-service
teacher production, F(1,3) = 69.934, p = 0.004. Since
the p-value is less than the 0.05 level of significance,
the null hypothesis is rejected. This indicates that there
is a statistically significant relationship between teach-
ing practice and quality pre-service teacher production
in universities in Osun State.

Discussion of Findings

These findings from this study on Teaching Practice as
a Predictor for Pre-Service Teachers' Empowerment
and Quality Production among Universities in Lagos
State are very critical when analyzed in relation to the
theories and empirical studies. For example, it was
found that teaching practice enhanced empowerment
dimensions such as classroom confidence, decision-
making, autonomy, and professional identity with a
grand mean of 3.33. This supports Kolb's Experiential
Learning Theory, which states that concrete experienc-
es followed by reflection and application enhance pro-
fessional growth. In this case, increased confidence and
self-belief by respondents after teaching practice sup-
port the fact that reflective observation and active ex-
perimentation build competence according to Kolb.

More importantly, the role of supervision and feedback
in Section D echoes the Social Cognitive Theory postu-
lated by Bandura; specifically, self-efficacy. Bandura
(1986) postulates that through observation, modelling,
and reinforcement, belief in one's capacity is devel-
oped. In this study, this hypothesis was confirmed
through descriptive statistics when the respondents
found that feedback or structured supervision enhanced
their teaching capabilities, thus supporting Bandura's
hypotheses that self-efficacy grows through guided
performance. Though ANOVA results have presented
that teaching practice failed to predict empowerment
significantly (HO1 and HO2 retained), descriptive re-
sults suggest otherwise. This apparent contradiction
can be elaborated by contextual factors, as pointed out
by Vygotsky's Constructivist Theory about the varia-
tion in the quality of supervision and institutional sup-
port. His Zone of Proximal Development (ZPD) stress-
es that much of empowerment depends on the scaffold-
ing provided by mentors; inconsistent scaffolding leads
to inconsistency in the empowerment outcomes, which
perhaps shows up through the non-significant statistical
relationship as observed.

These findings are consistent with the work of
Adedoyin and Nwachukwu (2022), indicating that the
outcome of effective empowerment will depend not
just on teaching practice but also on feedback. Moreo-
ver, this is in line with the work of Okafor and Sule
(2023), which stressed the significance of collaborative
approaches with regards to creating effective empow-
erment. This study revealed that there was high associ-
ation in teacher production as it related to teaching
practice. In this context, respondents agreed that teach-
ing practice facilitated the improvement of teaching
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instruction and the integration of theory with practice.
Moreover, it promoted professional preparedness. This
endorsed Kolb’s ELT more so since it showed that
learning is derived from experiences in the classroom
during teaching practice.

The result is consistent with other empirical findings,
such as Ajayi and Aluko (2021), which confirmed the
significant impact of teaching practice on improving
the students’ professional skills. The confirmation of
the importance of integration with practice by the re-
spondents further supported Adebayo and Omisore
(2023) in establishing teaching practice as a quality
assurance strategy. Teaching practice is a tool to bridge
the gap between academic knowledge and real-life
situations, as described by Ofoha and Okolie (2023).
Contrary to the descriptive findings on strong predic-
tive analytics, the result for the hypothesis H04 failed
to significantly predict (p = 0.295), indicating some
other factors influence the quality of teacher produc-
tion: external factors such as policies and other institu-
tional resources for quality production. This is con-
sistent with the assertion by Oluwakemi (2023) that the
quality and effectiveness of feedback and other re-
sources determine the quality of teaching practice in
producing quality teachers.

The challenges identified in Section F, such as inade-
quate supervision, lack of resources, logistics, and
feedback delays, further reinforce the observation of
the identified gaps in the literature. For instance,
Adebayo and Omisore (2023) found that implementa-
tion in public and private universities differed, while
Oluwakemi (2023) cited the lack of commitment to
mentorship in the teaching practice, which weakened
its importance in the teaching process. These challeng-
es may be the reason why the predictive relationship
between teaching practice and empowerment/quality
was not significant for all hypotheses tested.

Conclusion

Based on the findings, it is deducible that teaching
practice is still an indispensable part of teacher educa-
tion that empowers the pre-service teachers and signif-
icantly contributes to producing quality, competent
graduates in the universities in Osun State. The result
confirmed that teaching practice enhances professional
confidence and identity, improves decision-making
skills, and equips them with practical classroom man-
agement strategies among pre-service teachers. It also
offers an avenue for integrating theoretical knowledge
into real classroom experience and thus prepares the
student to function effectively as a future educator.

Secondly, the study also established that teaching prac-
tice has a predictive value for the quality of teachers
that various universities produce, especially in terms of
delivery, professionalism, and learner-centeredness.
This implies that teaching practice, especially if well-
structured and managed, has the quality assurance po-
tential for teacher education in various universities.
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However, equally important to this finding was that the
outcomes of empowerment would depend on supervi-
sion, mentorship, and resources for teaching. While the
descriptive findings of the study clearly indicated that
pre-service teachers experienced empowerment and
independence during the teaching practice learning
experience, there was a lack of statistical significance
in the predictive test, indicating that empowerment
outcomes were perhaps beyond teaching practices in
their own unique learning environment.

Therefore, teacher empowerment needs an environ-
ment with a supportive framework, well-structured
teacher practice, and sufficient mentor support, feed-
back, and resource availability, alongside legislatively
supportive policies, without which the full potential
and role of teacher practice in empowering teachers
may not be achieved, despite the obvious contribution
it offers to quality teacher production.

Recommendations

Based on the findings and conclusions reached, the
following recommendations are made:

— Universities become a guarantee for constant, timely,
and constructive supervision in teaching practices.

— Mentor teachers in the host school should be trained
in reflective supervision, scaffolding, and the deliv-
ery of feedback to effectively coach the student
teachers.

— The universities, with the support of their respective
governments and host institutions, should ensure that
enough learning materials and conducive environ-
ments for practice are available.

— The Nigerian Universities Commission (NUC) and
the Teachers Registration Council of Nigeria
(TRCN) should establish guidelines for the conduct
of teaching practice to ensure uniformity in imple-
mentation. More time should be allocated for the pe-
riod of teaching practice to facilitate the learning
process.

— Teaching practice must include elements such as
teaching journals, portfolios, and peer assessment
that are geared towards improving reflective learn-
ing, problem-solving skills, and personal as well as
professional development.

Author Contribution: 1 and 2 wrote the introduc-
tion and statement of the problem. 2 and 3 wrote the
literature review. 1 wrote the methodology. 1, 2, and 3
wrote the results, discussion, conclusion, recommenda-
tions and edited the write-up.

Financial Support

The Researchers did not receive any financial sup-
port from any official or unofficial agency or institu-
tion to conduct this research.

Declarations

Conflict of interest: The author has no relevant fi-
nancial or non-financial interests to disclose. The au-
thor declares no conflict of interest.

81

Open Access: This article is licensed under a Creative
Commons Attribution-Non-Commercial 4.0 International
License, which permits use, sharing, adaptation, distribu-
tion, and reproduction in any medium or format, if you give
appropriate credit to the original author(s) and the source,
provide a link to the Creative Commons license, and indi-
cate if changes are made. The images or other third-party
material in this article are included in the article’s Creative
Commons license, unless indicated otherwise in a credit
line to the material. If material is not included in the arti-
cle’s Creative Commons license and your intended use is
not permitted by statutory regulation or exceeds the permit-
ted use, you will need to obtain permission directly from
the copyright holder. To view a copy of this license, visit
https://creativecommons.org/licenses/by-nc/4.0/.

References

Adebayo, R. O., & Omisore, A. T. (2023). Mentorship
and skill acquisition during teaching practice in Ni-
gerian universities. Journal of Educational Supervi-
sion and Practice, 9(1), 45-58.

Adedoyin, A. M., & Nwachukwu, F. I. (2022). Em-
powerment and teacher readiness: Lessons from
preservice teaching experiences in Lagos State. Afri-
can Journal of Teacher Education, 12(3), 79-91.

Ajao, R. L., Obiwumi, T. S., Alabi, R. M., & Omosidi,
A.S. (2022). Quality assurance strategies and
teachers’ productivity in public secondary schools in
Lagos State, Nigeria. International Journal
of Educational Management, 18(1).
https://ijem.org.ng/index.php/ijem/article/view/120

Ajayi, A. O., & Aluko, M. A. (2021). The impact of
practical exposure on the professional development
of teacher trainees. Journal of Educational Research

Akinola, R. A., & Adeyemi, M. A. (2022). Experiential
learning in teacher education: Relevance of teaching
practice for competency development.  African
ournal of Educational Research and Development,
4(2), 55-67.

Bandura, A. (1989). Human agency in social cognitive

Bello, H. T., & Ogunlade, J. O. (2020). Lesson plan-
ning as a determinant of instructional quality
among pre-service teachers in Nigeria. International
Journal of Educational Practice, 5(1), 22-34.

Ede, M. O., & Aransi, I. O. (2021). Effect of teaching
practice on classroom management skills of teacher
trainees in Nigerian universities. Journal of Con-
temporary Issues in Education, 9(3), 74-85.in Afri-
ca, 7(2), 134-147.

Nwabuoku, C. A. (2021). Teaching practice and teach-
er identity formation in Nigerian universities. West
frican Journal of Education and Development,
18(2), 88-100.

Nwachukwu, E. 1., & Yusuf, K. S. (2024). Reflective
teaching as a tool for professional growth among
Nigerian pre-service teachers. Nigerian Journal of
Teacher Education and Practice, 11(1), 45-60.

Obafemi, B. O., & Ojo, F. A. (2021). University super-
vision and mentorship in enhancing teacher educa-
tion outcomes: Perspectives from Lagos State. Jour-
nal of Educational Research and Evaluation, 6(2),
43-56.



https://creativecommons.org/licenses/by-nc/4.0/
https://ijem.org.ng/index.php/ijem/article/view/120

J.Umm Al-Qura Univ. for Edu. and Psychological Sci. Vol 18 Issue (3) September 2026

Nasrudeen & others

Ofoha, D., & Okolie, C. (2023). The role of teaching
ractice in building teacher readiness in Nigerian
universities. Journal of African Pedagogy and Prac-
tice, 7(1), 28-39.

Ogunbameru, M. T., & Uwameiye, R. (2022). Reflective
practice: A strategy for improving teaching practice in
Nigerian colleges of education. International Journal
of Academic Research in Progressive Education and
Development, 1(4), 71-83.
https://hrmars.com/index.php/IJARPED/article/view/1
1969

Okafor, C. N., & Sule, I. R. (2023). Teaching practice
and empowerment: A critical analysis of pre-service
teacher development in Northern Nigeria. Inferna-
tional Journal of Teacher Preparation, (3), 55-69.

Oluwakemi, A. R. (2023). Teachers’ professional de-
velopment and instructional supervision as contribu-
tory factor to job performance in Ogun State sec-
ondary schools, Nigeria. Journal of Education in
Black Sea Region, 8(2), 68-79.

82

Oniyide, O. I. (2023). Quality assurance and teacher’s
productivity in public secondary schools in Lagos
State, Nigeria. Journal of Capital Development in
Behavioural Sciences, 11(2).https://www.journals
Jcu.edu.ng/index.php/JCDBS/ _ article/view/517

Oyetola, A. B., & Adebimpe, R. K. (2023). Assessment
competence and feedback practices of pre-service
teachers during teaching practice. Journal of Educa-
tional Management and Supervision, 8(1),15-30. theo-
ry. American psychologist, 44(9), 1175.

Titilayo, O. R., & Uwameiye, R. (2022). Teaching
practice and professional development of pre-
service teachers in Nigeria. Nigerian Journal of
Teacher Education and Teaching,20(3), 115-128.

Usman, A. A., & Lawal, S. A. (2022). Instructional
delivery approaches adopted by Nigerian pre-service
teachers during school practicum. African Journal
of Curriculum and Teaching, 12(4), 59-70.



https://hrmars.com/index.php/IJARPED/article/view/11969
https://hrmars.com/index.php/IJARPED/article/view/11969

	26-jep-00-1024.pdf
	jep-1024-PublisherVersion-74_82.pdf
	jep-1024-PublisherVersion-74_82.pdf




